


or assigned to students at appropriate intervals of their learning can prove to be a
hindering factor. Students can be overloaded with too many facilities or if the technology
does not meet the actual need of the student or if the equipment is too complicated to be
used independently. In this case the technology becomes a barrier to the learning and
their academic achievement. Nonetheless, assistive technology has heen known to play
a positive role in supporting ELLs with LD to achieve their learning goals. Below is a list
of appropriate and effective technological tools:
+ Job Access with Speech (JAWS) that converts text on the screen to synthesized
speech;
+« Kurzweil 1000 digitizes bocks or articles, class assignments and exams into a
format that is readable by JAWS.
+ Braille printer that prints e-books, PDF and even Arabic Text into Braille.
+ Braille Note Display

+ Plextalk, a portable audio recording device.

VIl. ASSESSMENT FOR ELLS WITH ALD

In order to effectively evaluate the academic achievement of ELLs with LD “a university
must provide methods for evaluating the achievement of the student with the [LD] as will
best ensure that the results of the evaluation represents the student's achievement rather
than reflecting the student's impaired sensory, manual or speaking skills” (Legal
Information Institute- Academic Adjustments, 2000). Research has often recommended

that academic staff in higher education in order to assess ELLs with LD, they resort to
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alternative assessment. Formative assessment is ideal as it is mainly for planning,
guiding, and evaluating instruction, it is also ongoing and diagnostic (Tomlinson, 2014).

Konur 2000; Tindal and Fuchs, 2000; and Messick, 1999 believe that by making
adjustments to four areas in assessment, a fair and valid assessment of ELLs with LD
can be guaranteed. The recommendations include the following: adjustment to the
presentation of the assessment material, adjustment to the assessment directions and
the use of devices to assist and support the learner, adjustment to the response of the
students and adjustment to the setting, timing and scheduling. However, Sharpe and
Earle (2000), argue that “the use of alternative assessment is compensatory in nature
and, as a result, ultimately threatens to subvert the equality of opportunity it aims to
provide... thus violates the principles of assessment and undermines the validity of
assessment in higher education” (p.191). This point is debatable and open to a humber

of speculations.

Adjustment to the Presentation of Assessment

It is important to note that assessment adjustments made at the end of a semester or
during the semester, are merely an extension to the adjustments and accommodations
made for ELLs with LD in accessing their curriculum throughout the academic year.
Assessment material being available in different formats ensures that students with a

learning disability in the English language classroom are accommodated.

Presentation of Material and Assessment Instructions
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The way in which the assessment is presented to an ELL with LD can aid in ensuring that
the student easily comprehends the requirements of the task. The content can be broken
down into chunks; additionally. assessment instructions can be broken down to simple
steps or simplified by highlighting key words through the use of a technological device.
The invigilator can also read the instructions to the student, simplify the language, or
provide the assessment prompt as a recording or use the text-to speech presentation
feature. Additionally, depending on the disability, the exam paper can be provided in large
print or in Braille. Other devices related to student support can include

speakers/amplifying devices, magnifying devices and speech synthesis.

Adjustment of Students’ Responses to Assessment

Students who have a learning disablility whether they are English language learners or
not, may need to make adjustments to the way they communicate their response in an
assessment. Learners with a learning disability may not need to write down their
responses, but rather dictate it to an invigilator or record it on a voice synthesizer. They
may also need to use a spell checker, require wider spacing of the text, lines or margins
on the examination paper or response booklet. Students with a learning disability may
also need fo respond in @ number of formats such as taping their responses for later
verbatim transcription, use a spelling dictionary, dictate their answers to a proctor, use a

voice recognition system or a personal laptop.

Adjustment to the Assessment Setting
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For higher education institutions to make it possible to assess students with a learning
disability, they must ensure that students have been provided with the necessary training
that allows them to effectively use assistive technology and that they have been
sufficiently trained in assessment strategies. Students with a learning disability in the
English language classroom may require adjustments to the assessment setting such as:
being examined in a small group or individually, use auditory simulation, special
furniture/equipment, require good lighting and possibly a sound proof room for students
with an attention deficit disorder to ensure minimal distractions. Brigham & Bakken (2013)
point out that those students who may need sign language interpreters or access to voice
synthesis software or transcribers are better off taking their assessment in a separate

room.

Adjustment to the Timing and scheduling of Assessment

ELLs with LD may require taking their assessment over several days or intervals. This
may require giving the student more time, breaks or extend the deadlines for
assignments. Zuriff (2000) argues that this is the most debated area of adjustment in
assessment for learners with a disability. Recent studies show a clear correlation between
the implications of extending assessment timing in the classroom and the academic
achievement of dyslexic students. In most studies (Zuriff, 2000), the extended time
assessment had positive effects for ELLs with LD. Tindal and Fuchs (2000), argue that
extended time adjustment without other accommodations, may not he useful at all times
for ELLs with LD, but for maximum benefit, it must be designed and implemented to meet

the individual needs of the ELL with the LD as part of a whole supportive system. It is
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worth noting that academics without the appropriate training in supporting ELLs with LD
can implement an adjustment which can be wrongly forced on a disabled learner which
would be of little to no use in measuring their academic achievement regardless of their
learning disability.

Accommodation in assessments necessitates that for the purpose of validity and
reliability, the assessments must follow two core principles: accommodations must not
alter the construct of the test measure; changes should be based on individual needs as
changes have differential effects. With a lack of appropriate assessment adjustments, the
assessment results of ELLs with LD would be measuring their disability rather than their
academic achievement. Such measures necessitate that changes are made based on

informed decisions by the higher education institution and the welfare office support staff.

Vill. RECOMMENDATIONS

ELLs with LD who enroll at university, may find that they need to have a psycho-
educational assessment completed. Psycho-educational assessments have specific
criteria and result in a clear diagnosis.

The Egyptian National Council for Human Rights, states “.....all private and public
educational institutes do not discriminate among learners on the basis of gender, ethnic
origin, religion, creed, social status or disabilities...” (Law No. 94 of 2003, 2010). In 2007,
Egypt signed an agreement with the CRPD (Committee on the Rights of Persons with
Disabilities) and ratified it in 2008 with the appropriate policies addressing to remove

discrimination and promote equal opportunity among all individuals with a physical or a

learning disability.
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In light of the above, providing an all-inclusive learning environment that guarantees a
rewarding experience for ELLs with LD, requires that those in the management of the
establishment, direct their efforts towards optimizing the learning experience of all
students. Accommodations and interventions will differ significantly from one student to
the other. Each student should have an individualized academic plan which outlines how
they will access material, how they will go about the teaching and learning on and off
campus and the tools/resources which match the impairment to ensure equal opportunity.
However, higher education institutions should ensure that introducing accommodation
and modifications for an inclusive learning environment does not push them to
compromise on standards and the validity of assessment. Furthermore, Abreu et al.,
(2016) recommend expanding locations/hours/availability of academic and support staff,
inform students about the services available to them and ensure availability of specialized
equipment and software.

Having a better understanding of the academic needs of ELLs with LD, requires
professional development (PD). Carefully planned professional development will help
academics face the classroom challenge and enable them to deliver effective instruction
for struggling English language learners with a learning disability. It will also ensure that
they are providing developmentally appropriate learning experiences and adaptations
that are suitable and feasible. Academic staff who had received appropriate training
related to the many facets of handling English language learners with a learning disability
(Nguyen, 2012) should be able to:

« identify ELLs with LD,
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+ understand how these students qualify for LD accommodations and modifications
in the teaching, learning and assessment cycle,
« appropriately facilitate the learning objectives based on individualized lesson plans
which address their learning style, learning disability and language proficiency,
» know what type of support they can reasonably offer each student on campus and
off campus.
Professional development can also be supplemented with other resources available on
the web or at the Learning Resource Centre (LRC) in Maadi, Cairo.

http://ircegypt.org/workshops/index

IX. WORKS CITED
Abreu, M., Hillier, A., Frye, A., & Goldstein, J. (2016). Student Experiences in Utilising

Disability Support Services in a University Setting. College Student Journal, 323-
328.

Angelo, T., & Cross, K. (1993). Classroom Assessment Techniques: A Handbook for
College Teachers. San Francisco: Jossey-Bass Publishers.

Artiles, A., & Ortiz, A. (2002). English Language Learners with Special Education
Needs: Identification, assessment, and Instruction. (A. Ortiz, Ed.) Center for
Applied Linguistics and Delta Systems Co.

Baker, S., Lesaux, N., Jayanthi, M., Dimino, J., Proctor, c., Morris, J., et al. (2014).
Teaching Academic Content and Literacy to English Learners in Elementary and
Middle School . Washington, DC: National Center for Education Evaluation and

Regional Assistance (NCEE), Institute of Eduaciton Sciences.

88



Brigham , F., & Bakken, J. (2013). Determining Elegibility, Selecting Services, and
Guiding Instruction. In A. Rotatori, F. Obiakor, & J. Bakken, Learning Disabilities :
Identification, Assessment, and Instruction of Students with LD (pp. 55-65).
Bingley: Emerald Group Publishing Limited.

Conderman, G., Koman, K., Schibelka, M., Higgin, K., Cooper, C., & Butler, J. (2013).
Learning Strategies for Adolescents with Mild Disabilities. lllinois Council for
Exceptional Children Conference. lllinois.

Cummins, J. (2000). Language, Power, and Pedagogy: Bilingual Children in the
Crossfire. Clevedon, UK: Multilingual Mtters.

Echevarria, J., & Graves, A. (2007). Sheltered Content Instruction: Teaching English
Language Learners with Diverse Abilities. Boston: Pearson Allyn & Bacon.

Echevarria, J., Vogt, M., & Short, D. (2008). Making Content Comprehensible for
English Learners: The SIOP Model. Boston: Pearson Allyn & Bacon.

Francis, D., Rivera, M., Lesaux, N., Kieffer, M., & Rivera, H. (2007). Practical Guidelines
for the Education of English Language Learners: Research-Based
Recommendations for Instruction and Academic Interventions. Portsmouth: NH:
RMC Research Corporation.

Garcia, B., & Tyler, B. (2010). Meeting the Needs of English Language Learners with
Learning Disabilities in the General Curriculum. Theory into Practice, 49, 113-
120.

Garcia, B., & Tyler, B. (2010). Meeting the Needs of English Language Learners With
Learning Disabilities in the General Curriculum. Chio: The College of Education

and Human Ecology Ohio State University.

89



Geisthardt, C., & Munsch, J. (1996). Coping with School Stress: A comparison of
Adolescents With and Without Learning Disabilities. Journal of Learning
Disabilities, 287-296.

Hartman-Hall, H., & Haaga, D. (2002). College Students’ Willingness to Seek Help for
their Learning Disabilities. Learning Disability Quarterly, 25(4), 263-276.

Hong, B. (2015). Qualitative Analysis of the Barriers College Students with Disabilities
Experiencce in Higher Education. Journal of College Student Development , 209-
226.

Horn, L., Berktold, J., & Bobbitt, L. (2009). Students With Disabilities in Postsecondary
Education:A Profile of Preparation,Participation and Outcomes. New Jersey
Avenue, NW: NCES.

Hurst, D., & Smerdon, B. (2000). Postsecondary Students with Disabilities: Enrollment,
Services, and Persistence. Education Statistics Quarterly, 2(3), 55.

Janney, R., & Snell, M. (2000). Teachers' Guide to Inclusive Practices: Modifying
Schoolwork. Baltimorem, MD: Paul Brooks.

Kangas, S. (2017). A cycle of fragmentation in an inclusive age: The case of English
learners with disabilities. Teaching and Teacher Education, 66, 261-272.

Khalil, R., & Fahim, S. (2015). Addressing Differentiation: Effective Classroom Teaching
Strategies. Journal of Language and Cultural Education, 200-221.

Kinsella, K. (2002). Reading in the Content Areas: Strategies for Reading Success.
Boston: Pearson Learning Group.

Konur, O. (2000). Assessment of Disabled Students in Higher Education: Current Public

Policy Issues. Assessment and Evaluation in Higher Education, 27(2), 131-152.

90



Krashen, S., & Terrell, T. (1983). The Natural Approach: Language Acquisition in the
Classroom. Hayward, CA: Alemany Press.

Law No. 94 of 2003. (2010, February 16). Retrieved from The National Council for
Human Rights NCHR: http://'www.nchregypt.org/index.php/en/about-
us/establishment.html

Learning Disabilities Association of Ontario. (2012). Accomeodating Students with LDs in
Postsecondary Studies. Ontario: IDAQ.

Legal Information Institute- Academic Adjustments. (2000, November 13). Retrieved
from Cornell University Law School:
https:/iwww.law.cornell.edu/cfr/itext/34/104.44

Lombardi, A., Murray, C., & Kowitt, J. (2016). Social Support and Academic Success for
College Students with Disabilities: Do Relationship types Matter? Journal of
ocational Rehabilitation, 44(1), 1-13.

Marom, W., & Weintraub, N. (2015). The Effect of a Touch-typing Program on
Keyboarding Skills of Higher Eduation Students with and without Learning
Disabilities. Research in Developmental Disabilities, 47, 208-217.

McCardle, P., Mele-McCarthy, J., Cutting, L., Leos, K., & D'Emilio, T. (2005). Learning
Disabilities in English Language Learners: Identifying the Issues. Learning
Disabilities Researc and Practice, 20, 1-5.

Messick, S. (1999). Assessment in Higher Education: Issues of Access, Quality, Student
Development and Public Policy. Mahwah, New Jersey: Routledge .

Meyer, A., Rose, D., & Gordon, D. (2014). Universal Design for Learning: Theory and

Practice. Wakefield MA: CAST.

91



Nguyen, H. (2007). Educating Vietnamese American Students. Multicultural Education,
15(1), 23-26.

Nguyen, H. (2012). General Education and Special Education Teachers Collaborate to
Support English Language Learners with Learning Disabilities. Teacher
Education Innovative Practies, 21(1), 127-152.

Nguyen, H. (2012). Innovative Practices General Education and Special Education
Teachers. Issues in Teacher Education, 127-152.

Rinaldi, C., & Samson, J. (2008). English Language Learners and Response to
Internventions: Referral Considerations. Teaching Exceptional Children, 40(5), 6-
14.

Sabornie, E., & deBettencourt, L. (2009). Teaching Students with Mild and High-
Incidence Disabilities at the Secondary Level. Upper Saddle River, NJ: Pearson
Merrill Prentice Hall.

Sanford, C., Newman, L., Wagner, M., Cameto, R., Knokey, A., & Shavner, D. (2011).
The Pst-High School Outcomes of YOung Adults with Disabilities Up to 6 Years
After High School. Key Findings From the National Longitudinal Transition Study
NLTS 2. Menlo Park, CA: SRI International.

Scruggs, T., Mastropieri, M., Berkeley, S., & Graetz, J. (2010). Do Special Education
Interventions Improve Learning of Secondary Content? A Meta-analysis.
Remedial and Special Education, 31, 437-449.

Sharpe, K., & Earle, S. (2000). Assessment, Disability and the Problem of

Compensation. Assessment and Evaluation in Higher Education, 252, 191-199.

92



Stein, K. (2014). Experiences of College Students with Psychological Disabilities: The
impact of preceptions of faculty characteristics on academic achievement.
International Journal of Teaching and Learning in Higher Education, 26, 55-65.

Sultan, S. (2012). Students' Perceived Competence Affecting Level of Anxiety in
Learning English as a Foreign Language. Pakistan Journal of Psychological
Research, 225-239.

Tindal, G., & Fuchs, L. (2000). A Summary of Research on Test Changes: An Empirical
Basis for Defining Accommodations. Lexington, KY: Mid-south Regional
Resource Center, Interdisciplinary Human Development Institute.

Tomlinson, C. (2014). Differentiated Classroom: Responding to the Needs of All
Learners. San Francisco: ASCD.

Tomlinson, C., & Moon, T. (2013). Assessment and Student Success in a Differentiated
Classroom. Alexandria, VA: ASCD.

Visser, J. (1993). Differentiation: Making it Work. Tamworth: NASEN.

Wanzek, J., Swanson, E., Vaughn, S., Roberts, G., & Kent, 5. (2015). Promoting
Acceleration of Comprehension and Content through Text in High School Social
Studies Classes. Journal of Research on Educational Effectiveness, 169-188.

Wormeli, R. (2006). Differentiation for Tweens. Educational Leadership, 14-19.

Zuriff, G. (2000). Extra Examination Time for Students with Learning Disabilities: An
Examination of the Maximum Potential Thesis. Applied Measurement in

Education, 3, 99-117.

93



Rania M Rafik Khalil.

Dr. Khalil is a lecturer in the Faculty of Arts and Humanities. She holds the positions of
Research Coordinator and the Advising and Language Support Office (ALSO)
Coordinator. She has a track record of publications in areas related to pedagogy in higher
education, transition from high school to university, assessment in flipped teaching, and
students’ support in higher education as well as publications in the field of English
literature. Dr. Khalil is CELTA certified and is an IELTS Examiner. She is also a trained
reviewer for CEA and QAA, Wales.



The American University in Cairo
School of Continuing Education

The Proceedings of the 21stand 22nd NileTESOL/AUC Conference
Redefining, Integrating, Empowering
January 23-24, 2017
and
Excellence: Students & Educators in Pursuit of
Life-long learning
January 23-24, 2018



Edited by
Rania Jabr & Mariam Osman

Copyright Page

Copyright @ 2018 by NileTESOL. All rights reserved.

This volume or any portion thereof may not be reproduced in any other
format without permission of the publisher except for the use of brief
quotations in a publication.

Disclaimer and terms of use:

The authors and editors have strived to adhere to professional guidelines in
the production of this volume. While careful attempts have been made to
validate the accuracy of the information, the authors and editors assume no
responsibility of any errors or different interpretation of the content herein.
NileTESOL

The American University in Cairo

113 Kasr El Aini St., P.O.Box 2511

Cairo, 11511, Egypt

Tel. 20.2.2794.2964

Fax. 20.2. 27957565

Website: www.niletesol.org



